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SUMMARY  
Multilingualism and cultural awareness are among the eight key competences needed for 
personal fulfilment, a healthy and sustainable lifestyle, employability, active citizenship and 
social inclusion, as outlined by EU Member States in the ‘Council recommendation on key 
competences for lifelong learning’ (1). 
 
Language competences are at the heart of building the European Education Area. They are 
vital for mobility, cooperation and mutual understanding across borders. 
Geographical, cultural and linguistic diversity is one of the major strengths of the INGENIUM 
alliance: 10 partners from 10 countries with 11 official national languages including 10 of the 24 
EU official languages. To these can be added languages spoken by migrant and local 
communities, which serve to enrich the cultural and social landscape of the alliance. 
 
Strongly committed to the European Education and Research Areas, the INGENIUM Policy on 
Multilingualism and Intercultural Understanding highlights the importance of languages and 
intercultural skills for students and staff studying and working in international environments. 
The core components of the INGENIUM policy are built around the main areas of higher 
education -Teaching & Learning, Research, Governance and Communication – with a focus 
on the intercultural dimension in education. 
 
Our language policy aims to:  
 

 strengthen the use and role of languages in the key areas of higher education; 
 define the use and role of the English language vis-à-vis the use of national languages; 
 make recommendations to support multilingualism; 
 encourage plurilingual education and communication; 
 raise intercultural awareness  
 foster inclusion and accessibility through languages, language teaching and 

interculturality. 
 

The language and culture courses we here suggest (pre-mobility language and culture 
courses for Erasmus students, courses of advanced English for administrative staff, English as 
a Medium of Instruction for Intercultural Teaching, intercultural workshops) will enable 
enhanced communication and cooperation between INGENIUM students and staff, improved 
quality of teaching, and contribute to reducing discrimination and exclusion. 
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DESCRIPTION AND METHODOLOGY  
The INGENIUM Policy on Multilingualism and Intercultural Understanding comprises a set of 
guidelines and recommendations regarding the use and role of languages for the most 
important areas of higher education (teaching, learning, research, governance, and 
communication). A list of recommendations and concrete actions fostering intercultural 
education has been added to the second part of the strategy.  

This document is the result of the work done by the INGENIUM language group made of 
linguists and language experts in all ten partner universities.  

The main group was divided in three subgroups addressing language recommendations for 
the four areas of higher education: teaching and learning, research, governance, and 
communication. 

The 9.3 subgroups met every month in 2023 to discuss challenges, recommendations and 
actions to be included in the INGENIUM language policy. 

In 2024, the language group met again to discuss the implementation of four priorities: a pre-
mobility language and culture course, a course on intercultural communication, a mobility 
guide for staff, and the implementing of bilingual communication on campus (national 
language and English).  

Before being submitted to the European Education and Culture Executive Agency in 
December 2023, the strategy was validated by the WP9 language group and by the Steering 
Committee of the Alliance (ISC).  
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1. LEARNING 

1.1. Importance of Languages in International Alliances 
The role of language pedagogy in international alliances such as INGENIUM is crucial for the 
successful realisation of its core objectives as part of the European Universities Alliance 
initiative.  

EU policy for the creation of European Universities alliances and the development of a 
European Education Area by 2025 consistently reference the need for deeper and more 
extensive transnational cooperation between existing Higher Education Institutions (HEIs). 
This kind of transnational cooperation can only be achieved with the establishment and 
implementation of a suitable language policy for INGENIUM alliance members.  

Language teaching and learning has the capacity to facilitate and enact the transnational 
cooperation envisioned for European Universities alliances: ‘our vision for the higher 
education sector in Europe: campuses that span between universities and cross borders and 
disciplines, where students, staff and researchers from all parts of Europe can enjoy seamless 
mobility, and create new knowledge together’ (2). The ambitious target of ‘seamless mobility’ 
within an alliance such as INGENIUM requires the promotion and development of proficiency 
in relevant languages, and the valuable associated skills and competencies gained.  

Language teaching and learning are also vital to other aspirations of European Higher 
Education policy, for example as a tool to counteract regional isolation, inequality and 
potential social or political dissonance. While STEM disciplines, digital literacy and innovation 
are rightfully afforded much importance in Higher Education policies at national and 
international levels, the key role of multilingualism to facilitate desirable forms of collaboration 
between HEIs must also be valued and supported. 

1.1.1. Multilingualism 

Linguistic and cultural diversity is an asset for the European Union. Maintaining and 
promoting multilingualism, as the reflection of linguistic and cultural diversity, should then 
be essential for international alliances operating within the European framework.  Member 
universities of the INGENIUM alliance should support multilingualism, offering courses to 
teach the national / official language(s) / the language(s) spoken in their region.  

Members of the alliance which represent lesser spoken languages should initiate or 
strengthen policies to ensure that the languages are included and promoted in academic life 
(instruction, communication, governance): 

 Learning the national / official language could be a required course up to level A2 (for 
incoming students who wish to stay for one semester) or B1 (for incoming students 
who wish to extend their studies for more than one semester). (Free of charge)   

 Offering short-term intensive on-line courses would facilitate learning and prepare ab 
initio learners to adjust faster to the new linguistic and cultural context. 

 In addition to the linguistic component, courses should include a cultural component 
to familiarise students with the culture of the region and increase their overall cultural 
sensitivity. 

 Offering courses on the academic version of the language for students with a B2 or C1 
level would maintain and promote multilingualism. 
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1.1.2. English as a Lingua Franca  

English has become a de facto lingua franca in European and global contexts. Universities 
that wish to build an international profile cannot ignore its dominant role in general 
communication, education and business. This dominance may appear to threaten 
multilingualism; however, it is possible to avoid monolingual English hegemony.  

Firstly, each member of the alliance, as part of their policy, should put in place specific 
measures to promote the national/official language. Secondly, English may be used as one of 
the languages of instruction to a multilingual audience, either as a general language (e.g., 
students or academic staff) or as a language for specific purposes (LSP) (e.g., medical students 
who study in Greece will also require basic Greek to interact with patients and hospital 
personnel). 

INGENIUM alliance members should adopt a common policy towards the following issues: the 
minimum level of proficiency required for general English (B2), and the quality standards for 
evaluation of student language proficiency at an academic level. 

 

1.2. Comparability and Standardisation Metrics for Quality Language 
Learning 
To overcome the obstacles created by the different partner university systems and to allow 
comparison of both student and staff language skills, it is necessary to establish a 
standardisation of quality for foreign language instruction.  

The Common European Framework of Reference for Languages (CEFR) will serve as a basis 
for this standardisation. The following communicative language activities: reception, 
production, interaction and mediation are the most important tools in the framework, linked 
to the four language skills: listening comprehension, oral expression, reading comprehension 
and written expression, in addition to use of vocabulary and grammar.  

This change of perspective is particularly important in view of the increasing use of digital 
tools. Once students have learnt to use computer-assisted translation tools in a meaningful 
and effective way, teaching can focus on the development of what Hymes (3) calls 
‘communicative competence’ (p. 269-293). 

 

1.2.1. The Common European Framework of Reference for Languages (CEFR) 

Foreign language teaching should be based on the quality standards of the Common 
European Framework of Reference for Languages. To ensure effective language training, 
students should sit a placement test before starting a course. 
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1.2.2. Linking CEFR levels to the European Credit Transfer System (ECTS) 

Each sub-level (e.g., A1.1, C1.1) is assigned credit points based on the European Credit Transfer 
System (ECTS), which allows a quantitative measure of the student's workload. The number of 
credit points allocated to a module is based on the average amount of student effort required 
to achieve the respective learning objectives of a module. One Credit Point corresponds to 25-
30 hours of work. 

The workload per CEFR-sublevel is 5-10 CP. The number of CP depends on the level and 
characteristics of the language. Level A1, for example, can be covered in a compact course of 
5 CP. Level C1, however, deals with language as a means of conveying details, which requires 
a larger volume of text and thus a greater workload. This is reflected, for example, in the 
descriptor:   

‘Can produce clear, well-structured texts of complex subjects, underlining the relevant salient 
issues, expanding and supporting points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off with an appropriate conclusion. Can employ 
the structure and conventions of a variety of genres, varying the tone, style and register 
according to addressee, text type and theme.’ 

Course levels in the C area should therefore comprise at least 10 CP. 

Completion of a level can be demonstrated by the following criteria: 

 regular active participation in communication-focused classes. 

 written examination of the skills: listening comprehension, reading comprehension, 
linguistic structures, text production 

 oral examination.  

 

1.2.3. Certification of Language Proficiency  

A language certificate should also provide information on course content (i.e., the CEFR level 
concept), the scope of the course (CP), grading systems and the date of level completion. 

In addition to language courses that aim to teach the skills to acquire a complete CEFR level, 
there are courses with specialised content at various language levels. (e.g., speaking and 
listening exercises at the A level; language courses for specific purposes, teaching technical 
vocabulary and corresponding structures, scientific language). These courses do not aim to 
teach an entire CEFR level, but are set at a certain level. An appropriate placement test should 
therefore precede an entrance qualification. 

After successful completion of these special content courses, a certificate of attendance can 
be issued.  

 

1.2.4. Qualified Language Teachers 

The importance of qualified teachers with appropriate training in university foreign language 
education of students, is undisputed. Educating students in a global context includes 
acquisition of a basic competence, namely the ability to speak different languages in an 
academic context, which necessitates instruction by qualified professionals.  
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Competence in the corresponding foreign language and didactic suitability are important 
aspects that distinguish a qualified teacher. These aspects can be acquired through 
appropriate training, such as by training as a language teacher or obtaining a degree in 
linguistics. 

Furthermore, qualified language teachers should be well acquainted with and adhere to the 
quality standards of the CEFR. They should also have information on the learning history of 
students, e.g., through the use of learning portfolios. They will be well aware that they 
are dealing with heterogeneous groups and that differentiation in the curriculum is 
frequently necessary. Qualifications should also include the ability to design new courses 
based on current learning theory and appropriate technical vocabulary according to the field 
of study. 

 

1.3. Differentiating Language Learning 
Students wishing to study and ultimately work in a dynamic and internationalised European 
context, need to develop a dynamic and multidimensional version of communicative 
competence.   

They should be able to use different varieties of a language depending on the context (social, 
academic or professional).  

They also need to learn academic language to respond to the requirements of their studying 
environment.  

Finally, they need to learn the language related to their profession to be able to work 
effectively in this particular context.  

Students might also be able to use varieties of more than one language appropriate for the 
social, academic or working level respectively. Language teaching in this respect should go 
beyond teaching language in a uniform way. INGENIUM alliance members should promote a 
framework of differentiated language teaching, to enable students to learn a language, and 
importantly how to use it according to the context.    

 

1.3.1. Learning the General Language 

INGENIUM alliance members should include support for general language learning to 
facilitate virtual and in person transnational learning experiences.  

Language teaching can enable students to attain Basic Interpersonal Communication Skills 
(4) for everyday social interaction and where relevant it should enable students to progress to 
a high level in general language skills for their chosen language/s of study, prepare them to 
capitalise on networking opportunities and provide them with the capacity to engage in 
detailed, or subject specific discussions with international peers and/or potential colleagues.  

For the language of instruction, the recommended CEFR level of general language 
competency would be a B2.1.  It is also recommended that INGENIUM alliance member 
students participate in language and culture classes in the local language of the alliance 
partner institution during the period of their studies. These students should aim to attain an 
A2.1 level in general language competency in the local language.  
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1.3.2. Learning the Academic Language 

Academic language refers to the type of standard written and spoken language used in 
academic lessons, books, texts, and assignments.  

Learning its ‘grammar’, the rhetoric and conventions/norms of the main text types related to 
the academic context, and the relevant “vocabulary” (specific field-related terminology) 
enlarges the scope of students in terms of perception and production, mostly with regards to 
writing but also with regards to speaking.  

A solid knowledge of the academic language will enable students to participate in an 
academic context:  academic source research, bibliography compilation, thesis or abstract 
writing, discussion or conference participation. 

Members of the alliance should prioritise teaching of academic language, crucial for the 
development of Cognitive Academic Language Proficiency (4) and consequently inclusion of 
students in the academic community. 

Many students, especially in the early years of their studies, are unfamiliar with the practices 
and skills involved in formal (general and academic) writing, not only in a foreign language 
but also in their home language. Teaching academic level formal writing serves to increase 
their communicative competence in this field.  

Students who speak a less common European language would profit from academic courses 
in one or more of the major EU languages, and improved access to these cultures and 
languages, facilitating mobility. This constitutes a great opportunity for the INGENIUM alliance 
members to organise and support courses across the alliance (e.g. Academic German or 
French in Romania, Ireland and Greece etc.) 

In addition to the necessary qualifications posited for general language teachers and LSP 
teachers, teachers of academic language should combine linguistic knowledge and 
knowledge of a subject content itself, and be willing to cooperate with the academic staff of 
each particular field to optimise their knowledge of subject content.  

1.3.3. Learning a Language for Specific Purposes (LSP) 

In addition to general language skills, students who wish to study and work in an international 
context need specific language skills related to their particular academic and future 
professional field.  

Teaching languages for specific purposes poses various challenges for learners and teachers, 
and involves two types of knowledge: knowledge of the target language (grammatical 
structure, relevant terminology) and knowledge of subject content. 

Given the diversity of academic or professional fields, it would be difficult to posit general 
levels of proficiency. What we could instead: 

 Perform Assessment: We need a clear definition of what constitutes an LSP versus a 
general language test.  

 Determine the linguistic threshold below which a person’s performance becomes 
inadequate. 

 Define the profile of LSP teachers: Expertise in both language and subject content are 
equally necessary. 
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2. TEACHING   
English shall be the primary language of instruction for all common courses within the 
INGENIUM alliance. This is based on the need to ensure effective communication and enable 
collaboration among students and faculty, from different linguistic and cultural backgrounds. 
Since courses are offered to all students in the alliance, the language of instruction should be 
common (English), and cultural perspectives need to be taken into consideration. 

English as a Medium of Instruction (EMI) is today widespread in institutions of higher 
education worldwide, and a majority of European universities currently offer content-subject 
courses delivered in English. 

Research consistently emphasises that the lack of teacher training and the scarcity of 
Professional Development (PD) programs persistently hinder the effective implementation of 
EMI. Without sufficient teacher training and PD opportunities, the quality of instruction may 
be compromised, ultimately impeding students' academic success in EMI. 

Universities within the alliance should adhere to a common strategy aimed at promoting and 
strengthening teacher training for EMI lecturers. Faculty members should receive adequate 
training and support to effectively teach in English, including pedagogical strategies for 
accommodating diverse language backgrounds and promoting language development 
among students. Additionally, practical and accessible guidebooks are necessary to support 
EMI teachers and provide them with valuable resources. 

Ideally, teachers delivering content through a Second Language (L2) should already have a 
self-assessed level of English at a B1/B2 level according to the CEFR, obtaining a certified C1 
level upon completion of the PD program(s). 

Teaching staff with insufficient skills in the language of instruction should be offered support 
by all Alliance partners, both home universities and others. Administrative staff that have A1/A2 
levels of English should be offered support by their home university to obtain at least B1/B2 
skills. 

Specific language courses should be offered for academic staff, in addition to informal 
opportunities, such as language cafés, for interaction and use of English with alliance partners.  
Providing opportunities for international mobility and job shadowing is crucial for fostering 
competence in L2. To this end university alliance partners need to promote exchange of good 
practices and guidelines. 

 

2.1. Course: English as a Medium of Instruction for Intercultural 
Teaching  
As all courses common to the Alliance will be taught in English, and since teaching staff 
should benefit from adequate training in EMI and interculturality, the following course design 
is to be adopted. 
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Objectives: 

 Understand the principles and practices of EMI methodology. 

 Explore effective feedback strategies suitable for EMI classrooms (i.e. foster interaction). 

 Acquire strategies to promote student engagement, comprehension, and critical 
thinking in EMI. 

 Enhance intercultural competence and foster an inclusive learning environment. 

 Promote language proficiency in English required for effective EMI instruction. 

Proposed contents: 

Module 1: Introduction to EMI 

 English Medium instruction: basic notions  

 Main benefits and challenges of EMI (for lecturers and students) 

Module 2: EMI Pedagogy and Classroom Management 

 Methodological principles of EMI 

 Classroom interaction and management 

Module 3: Intercultural competence in EMI 

 Understanding cultural diversity and its impact on EMI classrooms 

 Creating an inclusive and respectful learning environment 

Module 4: Promoting Critical Thinking in EMI 

 Designing engaging activities to enhance critical thinking skills 

 Supporting comprehension and language development simultaneously (dual focus) 

Module 5: Best practices in EMI 

 Examples of good practices from the alliance  

Organisational Form: 

 Courses would be offered online using Teams, Zoom or any other platform open to all 
universities, with lecturers from all universities to promote interaction and networking.  

 Courses could be offered in autumn and spring, to include a combination of lectures, 
interactive workshops, group discussions and practical activities. Guest speakers, 
experienced EMI practitioners, and language experts will be invited to provide insights 
and share their experiences. Participants will be encouraged to engage in reflective 
practice and apply their learning to real-world scenarios. 

Length of Course + Admission Prerequisites: 

 20-25 hours of lectures/workshops plus 5-10 hours of independent work. Prospective 
participants include lecturers engaged in EMI programs. 

 Participants should have a B2 CEFR level (in some cases B1 participants may be 
accepted). 
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2.2. Course: English Proficiency for Administrative Staff 
Students on exchange with Alliance partner universities will not only have contact with their 
instructors, but also with administrative staff who will require equally adequate courses to 
better their English skills and ensure a more effective communication in mobility.  

Organisational Form: 

 An online course using Teams, Zoom or any other platform open to all universities, with 
lecturers from all universities to promote interaction and networking.  

 Courses could be offered in autumn and spring, to include lectures, interactive 
workshops, group discussions and practical activities. 

Length of Course + Admission Prerequisites: 

 20-25 hours of lectures/workshops plus 5-10 hours of independent work. Prospective 
participants include administrative staff from the Alliance. 

 Participants should have a B1 CEFR level (in some cases A2 participants could also be 
accepted). 

 

2.3. Job Shadowing for EMI lecturers and Administrative Staff 
Physical or virtual job shadowing may be proposed across the Alliance. On a voluntary basis 
and in compliance with the EU General Data Protection Regulation, teachers may record 
classes, to be made accessible to colleagues from the same field in other Alliance universities.  

 

3. IMPORTANCE OF INTERCULTURAL COMPETENCIES FOR 
STUDENTS AND STAFF   

3.1. The Intercultural Dimension in Education 
The importance of educational systems in acquiring intercultural competences is 
unquestionable, with many authors (5) emphasising the role of educational and legal systems 
in the development of intercultural awareness at an individual and societal level. When 
organising a multicultural and multilingual university alliance, it is essential to consider how 
to approach and respond to intercultural needs and challenges, particularly in view of the 
inherent diversity involved. 

INGENIUM universities should consider possibilities for development and acquisition of 
intercultural competences, to facilitate inclusivity and healthy immersion of students and staff 
in academic community life.  

Byram et al. (6) state that a teaching and learning process focusing on this competence is 
long-term and complex, encompassing three main phases – the ‘preparatory phase’ (before 
contact with different culture/s is established), the ‘fieldwork phase’ (the experiences 
themselves) and the ‘follow-up phase’ (after return to one’s own cultural space) (p. 19-20). 
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A concerted insight into the dynamics of this process at the level of INGENIUM is required, to 
both facilitate exchanges from an early stage and allow flexibility in accordance with each 
university’s needs and specificities.  

  

3.1.1. The Intercultural Competence  

As most authors agree (6), intercultural competences could be regarded as a continuum of 
knowledge, skills and attitudes. In the 2002 publication of the Language Policy Division of the 
Council of Europe on Developing the Intercultural Dimension in Language Teaching (p. 33, p. 
40) the terms savoir, savoir-faire and savoir être are invoked to cover the same general 
concepts, also covered in the 2013 UNESCO Conceptual and Operational Framework (7) for 
intercultural competences. 

Challenges in ensuring the development of adequate intercultural competences at the 
INGENIUM alliance level may stem from the complexity of defining these three components. 
Intercultural knowledge, intercultural savoir-faire/skills and savoir être/attitudes are dynamic, 
multiple and continuously changing constructs. There is no culture without individuals, and 
no individual can be defined by a single and immobile cultural identity. Intercultural 
competence therefore, goes beyond acquiring information, or tolerance or awareness of 
cultural diversity. For this reason, the development of skills and attitudes needed to navigate 
cultural gaps and to promote respect and inclusiveness, should be a priority for INGENIUM 
universities.  

To facilitate intercultural awareness and understanding, INGENIUM universities should 
therefore focus on the following: 

 Cultural knowledge – information about the different cultures clinked to the ten 
countries of the alliance, including history, traditions, customs and social norms.  

 Skills – including but not limited to: the ability to interpret information, situations and 
events contextually and appropriately, and to compare and link them to previous 
knowledge and experience.  

 Attitudes – including but not limited to: practising curiosity, empathy, open-
mindedness, flexibility, unbiased reflexiveness and self-reflexiveness. 

All INGENIUM partners should consider including this competence as one of the teaching-
learning objectives in – (a) foreign language courses/activities for students and staff, (b) 
courses/activities with interculturality as core content for students and staff.  

  

3.2. Approaches to Intercultural Awareness and Understanding at the 
Alliance Level 
The use of English as a lingua franca at all Alliance levels is a pragmatic unavoidable choice 
for communication purposes, however national languages courses and activities that focus 
on multiculturalism and interculturality should be made available by the respective 
universities, allowing intercultural dialogue within the context of multilingualism. 

At the same time, one of the benefits of having a common language as a communication tool 
is for promotion of intercultural understanding and the creation of a welcoming environment 
for all institutional actors.  
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Combining and customising these approaches, in accordance with each university’s needs 
and context should be considered, with a view to fostering intercultural competence among 
students and staff.  

 

3.2.1. Interculturality as Part of a Foreign Language Course  

The Common European Framework of Reference for Languages contains references to 
‘intercultural skills’ and ‘intercultural awareness’.  The CEFR considers that linguistic 
competences are also linked to social and cultural appropriateness.  

Any foreign language class should aim at developing intercultural skills as follows: 

 raising the student’s curiosity in ‘otherness’  

 raising awareness of identity, one’s own included 

 avoiding national stereotypes and prejudices  

 adapting language to the context in which it is spoken and the communication 
patterns of the target community 

 negotiating meaning and handling cultural misunderstandings  

As summarised by Agar (8), cited by Kinginger (8), ‘… it is no longer possible to abstract 
language away from culture: cultural practices are seen to be deeply embedded), conveyed, 
embodied, and negotiated within the use of language’ (p. 156). Hymes (3) when reporting on 
communicative competence, drew attention to the factor ‘lack of appropriateness’, and thus 
the importance of sociocultural elements when learning a second language. 

Language is a carrier of culture; through language, people classify the world around them. 

As already mentioned in the previous chapter, language learning is more about socialisation 
than acquisition. 

Outgoing Support 

Consequently, foreign language courses curricula in INGENIUM universities should explicitly 
include learning outcome and intercultural competence as course objectives. Special 
attention should be paid to activities that focus on cross-cultural communication skills, while 
developing linguistic competences.  

Incoming Support 

Alliance universities are encouraged to establish language learning opportunities for their 
national language (as a foreign language), with a focus on intercultural dialogue.  

These courses maybe online (especially as part of the preparatory phase) and/or onsite (as part 
of the fieldwork phase) by qualified lecturers. The online course may be available prior to a 
mobility or independently. The length of the courses should be adapted to each institutional 
specific context and to the mobility offered. Thus, enabling students and staff on mobility to 
benefit from a richer exposure to, and a deeper understanding of the cultural environment 
they are immersing in, while contributing to the development of best practice and strategies 
within the Alliance.  

Besides training given by qualified lecturers, establishing ‘language buddy’ systems at all 
university levels for students on mobility may also be considered by the alliance partners. 
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These systems are proven to facilitate connections and learning among young people. The 
selection process should be organised by each institution according to clear criteria and focus 
on linguistic and intercultural communication skills.  

Language cafés may also play a role, as they offer a possibility to improve not only linguistical 
competencies, but also intercultural communication skills.     

  

3.2.2. Interculturality as a Core Content 

Intercultural training courses and activities aimed at raising intercultural awareness as a core 
content, should also be considered at the INGENIUM alliance level. In these cases, English as 
a lingua franca should be the language of communication, while encouraging active/passive 
multilingualism whenever possible. 

The courses/events should be provided online or onsite during mobilities by qualified 
lecturers/trainers. All intercultural training events should emphasise diversity and inclusion 
within the alliance, encouraging interaction, dialogue and collaboration.  

Other collaboration activities between INGENIUM universities that can foster intercultural 
awareness, understanding and appreciation during all mobility phases are: 

 joint cultural performances, such as exhibitions with specific cultural items 

 intercultural café sessions, international student days 

 food festivals  

 dancing/singing contests 

 online/onsite student debate seminars or panels on social issues and cultural 
differences. 

  

3.3. Mobility - Intercultural Workshops  
Intercultural communication increases a learner's knowledge about the world and other 
cultures. It emphasises that culture matters, but as a first step. Dealing with stereotypes, 
adapting to a new society, possible acculturation, the ability to build new relationships, 
reflecting on one’s own and the host culture, and the impact on individual identity and the 
development of empathy, are salient components of intercultural communication and 
relevant in intercultural learning. 

The benefits of intercultural communication are not confined to individual learning, but 
intrinsic to the concept of world citizenship; as Adams (10) states ‘Quite simply, becoming a 
citizen of the world is an economic, practical and moral imperative. It is also an issue of our 
very survival.’ (p. 98) In a globalised world, the notion of world citizenship should be addressed 
in educational programmes, as part of an internationalisation process and if we are to meet 
the challenges of current multicultural societies. 

 Duderstadt, cited by Deardorff (5), agrees with Adams and summarises by saying 
‘…understanding cultures other than our own has become necessary not only for personal 
enrichment and good citizenship but for our very survival as a nation’ (p. IX). It is important for 
students to learn more than course content. According to Sideli et al. (11) students who are 
educated as ‘citizens of the world’ are ‘better prepared for their increasingly international 
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careers, experience the type of personal growth and maturation key to higher-level 
managerial success, become more sensitive to issues of cultural diversity, speak other 
languages and develop special skills for lifelong learning’ (p. 38). 

Intercultural competence is related also to the skills that employers are looking for, and Lustig 
(12) explains that the ability to relate to people from vastly different cultural and ethnic 
backgrounds is an increasingly important competency. 

Intercultural workshops for staff and students are a practical solution for raising intercultural 
sensitivity when dealing with people from another cultural background, for example, 
mobilities, international students in class or/and working with international colleagues. A 
workshop may include a presentation followed by group work and group discussions. 
Workshop participants are invited to share their experiences on intercultural issues using 
Byram’s Autobiography of Intercultural Encounters (13). 

Possible topics, covering knowledge, skills and attitudes: 

 Intercultural Communication 

 Definitions of Culture 

 Cultural models  

 Cultural Otherness  

 Bennett’s Developmental Model of Intercultural Sensitivity (DMIS) 

 Skills for Managing Intercultural Encounters 

 Ethnocentrism 

 Perception 

 Stereotypes & Generalisations   

 Non-verbal Communication 

 Cultural Value Dimensions - Hofstede, Hall, Trompenaars – critical evaluation 

 DVD clips & YouTube ones & EU project examples – discussions (14-18) 

 Specific case studies - discussions  

  

4. RESEARCH 
The INGENIUM Alliance comprises ten universities from different European countries, with 
their own constellations of national language(s), regional dialects and regionally-recognised 
languages, each with different local language policies. This makes the alliance a potential site 
for unique cultural and scientific exchanges, while posing challenges as to the harmonisation 
of linguistic practices linked with the production, publication and dissemination of scientific 
research within the Alliance (both for the academic community and society at large).  
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4.1. Context 

Within the alliance, there are distinct trends in terms of the preferred language(s) for 
publishing and disseminating research results. Firstly, English is the undisputed lingua franca 
used for such purposes. However, members of the Alliance differ in the extent to which they 
use English compared to their national/official language (s). This depends on the country’s 
policies regarding the use of their official language for scientific research (some countries 
promote the use of the national language while others encourage the use of English) as well 
as on the specific field of research. The preference for English vs a national language for 
research production and dissemination is also manifest in certain members of the Alliance 
and in the choice of language postgraduate students are required to use for their written 
assignments and dissertations.  

In some countries (or specific disciplines, across Alliance members) the use of English is part 
of everyday academic activities. As a result, researchers and academics have developed a high 
degree of competence in English and many express their confidence in reading, writing and 
spoken presentations. Yet, there is a significant number of researchers among partner 
institutions who do not feel sufficiently competent to carry out these activities in a language 
other than their first language. This inhibits them from publishing their research in English 
or, due to the importance of the English language in academia, forces them to look for costly 
professional resources or services that help them with language editing. 

 

4.2. Objectives and Measures 
One of the most important aims of the Alliance is to allow European universities with different 
features and areas of strength, to cooperate and complement each other in fields of education 
and research. To achieve this, we need to ensure that researchers (both academics and 
postgraduate students) affiliated to the various members of the Alliance, have access to 
scientific productions originating in other universities, members of the Alliance. In the spirit 
of inclusiveness and respect of cultural differences, important cornerstones of the Alliance, 
researchers should have sufficient competence, means and opportunities to use a variety of 
languages when interacting with colleagues for research purposes. We suggest that the 
Alliance should adopt a series of policies which address such objectives, namely: 

 to provide language courses for researchers wishing to consolidate their grasp of 
academic English  

 to provide courses in other major languages that academic staff would be interested 
in learning 

 to provide researchers with translation and editing services  

 to use the INGENIUM platform as a forum in which researchers can disseminate their 
work particularly if is not written in English. 

These policies should be implemented always in compliance with the regulations of each 
University and the associated country. 
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4.2.1. Academic English Courses 

Universities should provide specialized language courses for researchers (academic staff, 
doctoral students) including both oral and written skills. Courses should be held by highly 
qualified practitioners with expertise in the field of academic English.  

 

4.2.2. Courses of Other Languages 

 The Alliance should provide support to allow academics to develop at least conversational 
skills in another language spoken in the partner institutions. To enable the participation of as 
many interested members as possible, courses should be online on the INGENIUM platform 
and may be coordinated centrally or from each university (e.g. courses in Spanish targeting 
staff from two or three universities). 

 

4.2.3. Translation and Editing Services 

The INGENIUM Alliance should provide support for the researchers involved in translating 
scientific output into English, as well as a dedicated proofreading service. Researchers should 
be enabled to disseminate their results within the alliance and to the international scientific 
community without incurring the expense of an outside service. This service aims to promote 
accessibility and inclusiveness of non-native English speakers, preventing those who cannot 
afford an external service from being penalised. 

 

4.2.4. Dissemination of Research and Knowledge within the Alliance 

A database of research and scientific articles published by Alliance members who want to 
share their work with other members will be placed on the INGENIUM platform. The database 
will be accessible to all students and staff at partner universities. To facilitate browsing of the 
materials, authors should provide an abstract in at least 2 languages, including English, and 
where possible, a third language among those spoken within the Alliance. 

 

4.3. Language Use and Dissemination to the Society at large 
The European University Alliance has an important role to play in Europe as a knowledge 
institute, through the dissemination of research findings to the society at large. Accessibility 
of academic results for the wider public is pivotal to raise public awareness of academic 
research and its relevance to society. In view of the predominance of the English language in 
academic publications, researchers and institutions should be encouraged and provided with 
the means and opportunities, to make research findings public to the wider society, who 
speak a variety of local and national languages. 

One such measure could be the circulation of a regular online ‘Research News Bulletin’, in 
which researchers would provide a summary of their research in a form that is accessible and 
appealing for the wider public. This would be written in the national language (or locally-used 
languages), and would appear on/be linked to the INGENIUM platform. Alliance members 
would require an editorial board comprising academics from all fields represented in the 
institutions, to supervise the process and encourage fellow researchers to publicise their work. 
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5. GOVERNANCE 

5.1. The Use of Languages in the INGENIUM Alliance 
The Alliance is required to address the question of language use at a governance level. In many 
contexts, English is considered to be a lingua franca, however it is also common practice for 
academic training and research to be conducted in other European languages.    This raises 
the question of how to strike the right balance as a European higher education institution that 
is connected to partners across the globe as well as how to maintain the promotion of all 
alliance languages.     

The INGENIUM alliance includes 10 universities and 11 national languages.  English is often 
used as a lingua franca.  This means that the language used should be appropriate for 
communication purposes and made understandable for all or as many members as possible. 
The members of the working group consulted with all alliance members to obtain information 
concerning overall language proficiency across the alliance.   

This consultation concluded that English language proficiency varies greatly between alliance 
members and also between staff or students in individual universities.  As an example, while 
many members of the teaching community reported feeling at ease publishing articles in 
English or giving talks on their field of expertise, they did not report feeling at ease speaking 
or participating in discussions on other more general themes in English.   

 

5.2. Language Policy Decisions regarding Governance and 
Communication 
Governance structures (e.g., during meetings of university committees) are recommended to 
use a single official working language, i.e., English as a lingua franca.  It is important to 
recognise that the level of English language skills among alliance institution members varies 
considerably, and that differences in language skills also differ between administrative staff, 
teachers and students.  For this reason, it is recommended that reporting and outcomes of 
decision-making procedures are communicated in the languages used across the alliance.  
This is to ensure that all members of the community have access to key information.     

 

5.2.1. Differences in Language Proficiency at the Governance Level  

Members of the alliance should ensure that staff members who participate in decision 
making at a governance level have sufficient language proficiency to understand, participate 
and be understood by others. It is recommended that those participating in decision making 
should have at least a B2 level in English.  

 

5.2.2. Pre-recorded Video Contribution to Meetings:    

Where contributions to discussions or meetings can be pre-recorded, these contributions can 
be shown or broadcasted at meetings in the individual member language with added English 
subtitles.       
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5.2.3. Pre-recorded Video Contributions for Preparation of Meetings or Decision-
Making  

 If the video includes a local alliance member language – subtitles should be provided 
in the single official working language i.e.  English as a lingua franca. 

 If the video is made in English, subtitles should be added in English  

 If the video is made in English, subtitles may be added in local alliance member 
languages.  

In meetings concerning only 2 members of the alliance, it may be possible to work in two 
languages if access to:  a) the presence of a translator or b) translation tools that allow 
translation of all contributions.   

When a translator cannot be present, or translation tools cannot be made available, it is 
recommended that the members of the meeting use the single official language, i.e., English 
as a lingua franca.   

 

5.3. For Successful Implementation of the Language Policy 
In order for the language policy for governance to be successfully implemented, the members 
of the partner institutions within the Alliance are recommended to: 

 Promote language learning 

 Provide intensive intermediate and advanced English language lessons in all alliance 
member universities.  

 Translate official documents into all local alliance member languages.  

 Make meeting minutes available in all languages.  

 

6. COMMUNICATION 

Clear language policy for communication within the INGENIUM university is essential for 
reaching the right audiences, in the appropriate ways and ensuring inclusiveness and 
accessibility in a multinational, multicultural and multilingual institution.  

Language communication, as elaborated in this section, refers to the languages used for 
conducting both internal and external communication. It seeks to ensure that all parties 
involved are provided with clear information and are engaged in conversations that they can 
understand and contribute to in a meaningful way. It also incorporates our aspirations for 
preserving and promoting multilingualism within the alliance.  
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6.1. Language(s) Used for Communication between INGENIUM 
Member Institutions  
English has become a lingua franca in the European context and is a practical choice for 
communication between INGENIUM member institutions. This requires all shared 
documents, meetings, conferences etc. are delivered in English.  

However, to allow for full inclusivity and transparent decision-making and communication, 
each institution should consider translating relevant documents, communication and 
information shared within INGENIUM, into the national and local language(s) of the institution 
or other languages for further internal dissemination.  

 

6.2. Language(s) Used for External Communication with Prospective 
Students, Staff and Other Parties  
Each member institution could exercise flexibility in making communication materials 
available in a language that is not English or an official language at the institution when 
required, for example, when reaching out to specific target groups, such as peer research 
groups or prospective students from foreign countries.  

 

6.3. Language(s) Used on (Virtual) Campus within each INGENIUM 
Member Institution  
A common issue among institutions based in non-English speaking countries concerns an 
inconsistent use of English, in addition to use of national and local language(s) for on-campus 
communication purposes. This relates to accommodate and support for incoming academic 
and administrative staff, and international students. In both contexts, it is necessary for 
institutions to have an internal policy for bilingual communication, i.e. local language(s) plus 
English as a minimum, so that it can cater for inclusion of faculty staff and students who do 
not speak the local and national language(s). Relevant action and forward planning by 
INGENIUM member institutions will support the promotion of increased international 
collaboration and exchange with accessible bilingual or multilingual materials and 
information. Automated translation tools/ software may be of use to help facilitate this and 
reduce costs. 

 

6.4. Challenges of Implementing the Language Policy for 
Communication  
Improving English Language Levels of Staff in Each Institution  

Teaching and administrative staff (especially those working in international offices) could, in 
many cases, benefit from English language courses to develop their language skills and be 
able to communicate more fluently and freely in an internationalised context. The alliance 
should therefore consider organising English language courses (General / Business English) 
in addition to courses in local and national languages.  
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Preserving and Promoting Multilingualism 

Universities play an important role in preserving and promoting multilingualism as part of 
their academic vocation. Members should consider making key internal or external 
communication available in other languages as per their own needs and audiences (for 
example, depending on the nationalities of their non-native students and faculty staff), or 
promoting local and national languages which may have become marginalised.  

Intercultural Awareness 

 As part of good communication skills, INGENIUM alliance members should also ensure that 
staff and students have access to relevant training on intercultural matters. Raising awareness 
of ‘intercultural sensibility’ is vital, and training courses are necessary as most intercultural 
knowledge is implicit in its nature.1 

Translation Lists and Alliance ‘Vocabulary’ 

Agreements between INGENIUM members on the use of standardised translation lists and 
vocabulary are suggested, to ensure smooth communication and common understanding. 

 

 

  

 

1 Intercultural skills will support one’s communication skills when talking with other people who have a different cultural 
background. Intercultural sensibility includes the awareness of one’s own and the other’s cultural norms and values, the 
similarities and differences and how to behave appropriately. 
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CONCLUSION 

The Policy on Multilingualism and Intercultural Understanding provides several key elements 
concerning language use for teaching, learning, research, governance and communication 
within INGENIUM and the wider European context. 

As part of this endeavour, INGENIUM partners were asked to provide feedback on how they 
approach languages in their activities. Their responses, feedback and challenges they 
identified have been integrated into this policy. The recommendations made by the 
Language Policy group mirror the current situation in INGENIUM and offer key suggestions 
on how to approach language issues. They also incorporate group members’ aspirations for 
preserving and promoting multilingualism within the alliance. 

The language policy presents a framework for putting in place the actions recommended in 
this document, aligned with those mentioned in the INGENIUM application form: language 
and culture immersion courses for students and staff on mobility, procedures for language 
learning and level accreditation, language-related activities via the INGENIUM platform and 
mobility guides for staff. 

The Language Policy group agrees to continue the joint work on language-related issues and 
to advise on the implementation of multilingualism within INGENIUM. 

It is through multilingualism that the goal of an integrated, international, inter-university 
campus can be achieved and the values of European democracy enriched and strengthened.  
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Annex 1. Matrix to be used by partners to list and to monitor 
the progress of their key institutional priorities related to the 
deliverable. 

Institutional transformation objectives Please list the institutional 
transformation objective that you seek 
to attain. 
 

Select between 3/5 institutional 
objectives 

Barriers faced to achieve those objec-
tives at the institutional level 

Please list and explain the barriers that 
you currently face to achieve your 
institutional objectives. 

Potential Actions to be taken at the insti-
tutional level 

List the actions that you plan to take 
within your institution.  

Actions to be taken at other levels List potential actions concerning other 
actors, such as regional or national 
governments.  

Responsible(s) within the institution Explain who from the institution will be 
involved in the actions. Include the main 
responsible and other involved actors. 

Expected timeline and key milestones Please define an expected timeline and 
establish milestones if possible,  
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